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Chair’s Message
Dr. Pamela F. Murphy (Senior SSRL Chair), Ashford University
Dr. Jill D. Salisbury-Glennon (Junior SSRL Chair), Auburn University

Dear Colleagues,

elcome to the Summer 2020 edition of the SSRL SIG Newsletter! Jill Salis-

bury-Glennon and I are happy to serve as your new junior and senior SIG

Chairs. Please contact us with your ideas, interests, questions, or concerns

pertaining to the work of the SIG. Contact information is at the end of this
newsletter.

What a challenging year this has been so far! The COVID-19 pandemic has dis-
rupted our lives in many ways. Planned activities and events, including the 2020 AERA
annual meeting, were altered, postponed, or cancelled. Faculty who had never
planned to teach online have been obliged to do so. Likewise, parents who had not Dr. Pamela F. Murphy;Z;Z
intended to homeschool their children found themselves domg just that. Many had |
to adjust to working from home, while others were furloughed or laid off, and those whose jobs were deemed es- ;-:-
sential had to assume a high risk of exposure to the virus. =

Our experiences over the last several months have underscored the importance of assessing and strength- -
ening our own and our students’ self-regulation. In a virtual classroom, it is vital for self-regulated learning strat- |-
egies to be embraced and taught. Our children, especially, need to be able to use these strategies to optimize their ;- -
learning, and to regain ground that was lost during the emergency transition to distance learning in the early days -
of the current situation. e

Our newsletter editors, Aloysius Anyichie and Robin Akawi, have put together a timely and informative -
summer newsletter for us. Articles in this issue present different aspects of and viewpoints on online teaching and -
learning. As we approach the fall semester, it remains uncertain when face-to-face clas- |
ses and other customary educational activities will resume. It appears likely that much
teaching and social activity will stay in the online modality for some time. You may
find it useful to read this issue of the newsletter in conjunction with the May issue of the
SSRL SIG Times Magazine. These two publications provide many insights into how we
can successfully navigate this ongoing challenge.

We want to recognize and thank our colleagues who have provided service to
the SIG, including the committee chairs for our three awards, the Outstanding Poster
Award, the Graduate Student Research Award, and the Barry J. Zimmerman Award.
The 2019-2020 awards committee chairs were Roger Azevedo, Gregory Callan, and
Linda Bol. Awards committee chairs for 2020-2021 are Roger Azevedo, Marie White,
and Anastasia Kitsantas.

Our program chairs, Aubrey Whitehead and Abraham Flanigan, have Py, Jj]l Salisbury-Glennon
established the review panels for proposals for the 2021 annual meeting. We 0
want to thank those who volunteered to review! With the extension of the proposal submission deadline until Au- ::;
gust 14, reviewing will be a bit later than usual this year. Graduate students, keep in mind that you can volunteer :::
next year to review proposals. This is a good opportunity to gain professional experience. B

Our Treasurers/Membership Chairs, Darolyn Flaggs and Gregory Callan, have been working on plans for i
recruiting new professional and student members. Historians are Amarilis Castillo and Katelyn Durham. Charles
Raffaele continues as our Webmaster, and we welcome Melissa Quackenbush as our new Social Media Coordi-
nator, taking over from Yuting Lin who took care of our Facebook group last year. D. Jake Follmer continues as :.::
the Graduate Student Committee Mentor. The new Graduate Student Committee Chair is Joseph Tise, and this .-
year’s committee members are Elizabeth Cloude, Kate Durham, and Ying Wang. The Graduate Student Mentor- .-
ing Program Chair is Matthew Bernacki. =

Héfer Bembenutty continues as the editor-in-chief of the monthly SSRL SIG Times Magazine. If you
have missed past issues of the SIG newsletter and the Times Magazine, they can be found on our website at
https://ssrlsig.org. Stay safe and well!

Pam and Jill
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Editors’ Letter

Dr. Aloysius C. Anyichie, Bishop’s University, Sherbroke
Dr. Robin Akawi, Sierra College

he current COVID-19 pandemic has warranted the migration
of most classes to the online environment. Online teaching
and learning can be challenging to both educators and stu-
dents. For example, many educators are not trained in de-
signing and facilitating students’ active learning in online
classes. Similarly, students tend to experience more challenges navigating the
time requirements and self-regulated nature of online learning compared to
that of face-face classes. Thus, there is need to foster students’ development
of SRL skills to be successful in navigating the challenges of online classes.
In response to these challenges, we invited SRL scholars from North Ameri-
ca and Europe who graciously described how they are weaving SRL strate-
gies and practices in support of students strategic learning into their k ' —
online classes to support their students. Dr. Aloysius Anyichie

In this newsletter, you will read about how Dr. Douglas DiStefano (Concordia College,
Bronxville, NY) offers choices in online instruction to foster SRL; Dr. Abraham E. Flanigan (Georgia
Southern University) describes strategies for Checking Comprehension in Online Courses,; Drs. Han-
na Jarvenoja & Jonna Malmberg (University of Oulu, Finland) modified 8hr lecture into series of in-
dependent and collaborative learning activities; Dr. Michelle Taub (University of Central Florida)
narrated practical ways of Embedding SRL Practices in Online Graduate Courses ; and Dr. Marie C.
White (Center for Advocacy and Learning) highlights The Strategic Role of Self-Efficacy in Monitor-
ing the Conflicting Roles of Teaching and Parenting.

In memory of Professor Wilbert J. (Bill) McKeachie’s life,

Dr. Héfer Bembenutty contributes to this newsletter by presenting some of
Prof. McKeachie’s works and memoriam from his friends. Also, Dr. D.
Jake Follmer, our Graduate Student Committee (GSC) mentor introduces
the new Co-Chair (Mr. Joseph Tise) and new committee members. Our
GSC features an interesting research report from Melissa Quackenbush
(Old Dominion University) and a Lab Spotlight of “Brain and Motivation
Research Institute (hMRI)” at Korea University by Drs. Mimi Bong and
Sung-il Kim.

Finally, this summer newsletter contains very important announce-
ments including the extension of the call for submission of articles for the
2021 AERA annual meeting, Graduate Student Mentoring Program, Grad- N .
uate Research Award and Zimmerman Award. It closes with the update on Dr. Robin Akawi
our current executive members.

We thank you, our amazing SIG members for the different ways you promote research and
teaching around SRL and our SIG. We believe that this newsletter will serve as a resource and guide
to instructors on how to foster students’ development of SRL in an online learning environment. We
hope that you find this newsletter so informative that you consider sharing it with instructors that
might gain from it.

We hope that we shall all come out of this unprecedented time as better SRL scholars.

Have a happy read and a lovely summer!
Aloy and Robin Newsletter Co-Editors
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CA.’.L FOR 2021 ANNUAL MEETING SUBMISSIONS
Extended Deadline: August 14, 2020, 11:59 pm PDT

On July 30, AERA announced it is shifting from holding a place-based 2021 Annual
Meeting to delivering the meeting completely virtually. Read the letter from AERA Ex-
ecutive Director Felice J. Levine and AERA President Shaun Harper.

Kindly consider submitting your research to the AERA Studying and Self-Regulated
Learning SIG.

SIG Submissions: We have a number of outlets for research (symposium, paper sessions,
poster sessions, and round tables), and we invite research addressing areas broadly related
to studying and self-regulated learning (e.g., cognitive, metacognitive, motivational, af-
fective, and behavioral factors related to learning and achievement across the lifespan).

Outstanding Poster Award: Each year, the SSRL SIG presents an award for the most
outstanding poster presented at the poster session sponsored by the SIG. The recipient of
the award will receive a plaque from AERA in recognition of the outstanding poster and
will be honored at the SSRL SIG business meeting. The winning poster will also receive
special designation at the poster session. Those submitting proposals to the SSRL SIG are
encouraged to select poster as one of the preferred presentation formats for their work.
Proposals should be sent to the SSRL SIG using the AERA Online Proposal Submission
System at http://www.aera.net/. All proposals that are selected for the poster session will
be considered for this award. The Chair of this committee is Roger Azevedo:
(Roger.Azevedo@uct.edu)

Check out the SIG website!
https://ssrlsig.org/
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Offering Choices in Online Instruction Fosters Self Regulated Learning
Dr. Douglas DiStefano, Concordia College, Bronxville, NY

s I finish my 23rd year of teaching elementary school, I continue [
to keep myself challenged with new projects, like raising my 3-

year-old daughter. I enjoy teaching and learning from undergrad-
uate and graduate students who are entering teaching as a career.

I did not realize that I was integrating Self -Regulated Learning strat-
egies into my online classes until I was asked to write about how I did it. I
followed my instincts from teaching kindergarten for 23 years. I thought
about empowering my college students the same way I do my kindergarten
children. I know, it’s usually the reverse thinking, but this was not the case
for me. Every learner wants to have choices and feel in control of what they
are learning. The more control they feel, the more they learn. The more they
learn, the more in control they feel.

I teach several hybrid, graduate level college classes which meet online and in person. I was
teaching a Foundations of Education and a Math for Children with Special Needs when the COVID-
19 virus changed the method of instruction for both courses to all online, remote learning. There
were 6 students enrolled in each course when I restructured both classes to online, self-directed learn-
ing. I formatted the online classes in a straightforward 5- part manner and gave several choices with-
in each stage of the process. I also embedded all necessary resources onto BlackBoard.

1. Read: Journal Articles (read 2).

I ask the students to read 2 of 4 peer-reviewed journal articles. The articles present different view-
points on the related class topic. Practitioner- (read 2). I ask the students to read 2 of 4 practitioner
journal articles. The articles present different ways of putting theory into practice.

2. Watch: Students must watch the first video. In a methods course, it is the actual topic being
demonstrated by a professional.

A choice of several experts in the field. These experts were introduced in the readings.

3. Research: An aspect or viewpoint the student is interested in learning more about.

4. Write: Create a thread, addressing key issues on the topic- include the articles read or researched
as references.

5. Respond — to another thread that is/not their own point of view.

I tried to offer as much choice as possible and to also offer a virtual think-pair-share in the writing
and response components. The small class size, and the inability to meet face to face, allowed me to
make larger, long-term assignments, such as creating lesson plans and researching a philosophy of educa-
tion, due in a Googledoc format. This allowed us to collaborate on the assignments while they were being
researched and written. My comments and guidance were formative and the result was a much deeper
understanding of the topic and less anxiety for the learner. We were able to edit, revise and collaborate
throughout the whole process.

Student reaction to this structure was interesting. I was asked if they have to do all the reading and if
there was a “right” answer to a topic being explored. Students wanted the correct answers, whether it
was the creation of charter schools, or constructivist approach to math instruction. As the semester
evolved there was a subtle shift away from the need to be correct to the enjoyment of choosing their own
stance, researching for support and getting feedback from their classmates and me.

The response was the same to the long-term assignments. At first, students were shy about sharing
work in progress. I think they felt I was evaluating them from the beginning. But, when they saw that I
was not grading or judging, but rather guiding them and helping them find resources to learn more, they
relaxed and I hope they enjoyed the process of taking more control over their own learning. I know I
did.
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any students complain about of a lack of clarity in the weekly learning
targets of their online courses. Without this clarity, many students strug-
gle to monitor their comprehension and often feel uncertain about
“where they are at” in their understanding of course content. I take a

proactive approach to help students remedy this anxiety by creating and

distributing comprehension checks in the undergraduate-level human development

course [ teach online. These handouts overview the learning targets of each unit and

include about 10-15 questions students can use to gauge their mastery of the unit con- '-"

tent.

The questions included on each unit’s comprehension check are pur- Dr. Abraham E. Flanigan

posefully crafted to span the different levels of the updated Bloom’s taxonomy (Anderson & Krathwohl,
2001). Fact-level questions help students gauge their understanding of foundational terms and concepts;
comprehension-level questions help students gauge their ability to elaborate on important concepts; appli-
cation-level questions allow students to see if they are comfortable putting unit concepts “into action;” and
so on. Students are encouraged to familiarize themselves with the comprehension check when we start the
unit (to give themselves a roadmap of what is to come), but to wait to answer the questions until after they
finish the unit’s required readings and activities. If they can answer these questions, then they can feel
comfortable in their progress towards our learning targets. If they struggle to answer the questions, then
that’s a signal that proactive steps should be taken to fill the gaps in their understanding.

I like to give students a toolbox of strategies that they can turn to when they struggle. One way that
I accomplish this is by modeling how students can apply the four steps in Kiewra’s (2009) SOAR ap-
proach. Although a detailed description of this four-step approach towards self-regulating one’s learning
isn’t practical for the present essay, it can be summarized as an approach that values (a) taking, organiz-
ing, and reviewing notes, (b) looking for relationships among the concepts you are currently learning
about, (c) connecting new knowledge to your prior knowledge, and (d) checking your understanding
through self-testing. Introducing students to this four-step approach arms them with practical strategies
they can easily apply.

Comments written in students’ course evaluations have shown me that students enjoy the structure
and clarity the comprehension checks provide. They’ve noted that the comprehension checks alleviate
their anxiety and help them feel in control over their learning outcomes. And, students have expressed ap-
preciation for me taking the time to model and make recommendations for how I’d approach learning and
reviewing our course’s concepts. Overall, these strategies don’t add too much to my own plate and seem
to boost student confidence and performance.

References
Anderson, L. W., & Krathwohl, D. R. (2001). 4 Taxonomy for Learning, Teaching, and Assessing:
A Revision of Bloom's Taxonomy of Educational Objectives. Pearson.
Kiewra, K. A. (2009). Teaching how to learn: The teacher’s guide to student success. Corwin
Press.
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he global COVID-19 cri-

sis rapidly forced our

Learning and Educational
Technology master’s program
online. Although our students are
fluent in technology, moving all
courses online and re-
stricting face-to-face
social contact to an ab-
solute minimum proved challenging for students and
teachers, not least on socio-emotional and motivation-
al levels, even for many good self-regulated learners.
To support students in maintaining their studies, the
original teaching schedules generally remained, but
we planned for freedom and flexibility so that as many
students as possible could adjust.

In this piece, we describe an originally eight-
hour lecture on process-oriented methods that we
modified into a series of learning events. These lec-
tures were part of a larger research methodology
course that aimed to provide a basic understanding of
the different ways to study the learning process and an
update on the latest process analysis trends. The stu-
dents were not practicing analytical skills but gaining
familiarity with different methods and learning to read
related research literature. The course switched be-
tween individual and group work and whether the
work was time-bound and was split into four phases:
(1) solo learning to gain foundational knowledge
(flexible timing), (2) a joint checkpoint to ensure un-
derstanding (time-bound and following the original
schedule), (3) group learning to share understanding
and provide opportunities for co- and socially shared
regulation (partly time-bound, partly negotiable
among group members), and (4) final sharing, reflec-
tion, and a joint lecture with multiple points of discus-
sion (time-bound). We chose the pedagogically vary-
ing implementation because we knew that our students
would struggle with SRL challenges in solo work sup-
ported only by traditional lectures online, and we
wanted to provide opportunities for social interaction
and socially shared regulation (SSRL) and activate the
students as much as possible throughout the process.

In the various phases, we focused on different
aspects of SRL and SSRL (Hadwin, Jarveld & Miller,
2018). Though the students had much autonomy to
plan their work within each phase, we provided struc-
ture for the subtasks to support planning and progress
monitoring. We did not provide all the readings at
once but created checkpoints through structured tasks

i

Dr. Jonna Malmberg

Learning Physically Alone But Socially Together

Dr. Hanna Jiirvenoja & Dr.

and knowledge sharing.

One important aspect was creating
social support and dependency
through collaborative work to in-
crease emotional and cognitive
commitment (Jdrvenoja et al.,
2015). When other group
members depend on your
progress, it is important to
follow the schedule and regulate motivated learning to
complete subtasks according to course goals.

Solo work included watching video lectures,
reading scientific articles, and completing related indi-
vidual tasks that demanded SRL self-regulated learn-
ing and created grounds for collaborative learning and
knowledge sharing (Malmberg et al., 2017). Collabo-
rative learning was implemented in small groups
formed around shared interests to increase joint com-
mitment and opportunities for SSRL. The class-level
discussions allowed for monitoring and evaluating un-
derstanding and encouraged students to share specific
expertise and search for clarification.

While online learning provides freedom and
flexibility for the student, it can be demanding and
lonely and easily lead to superficial, last-minute work
or total disengagement. For example, some of our stu-
dents felt that COVID-19 provided them more time for
learning, while others struggled to find time or to con-
centrate. In every case, we believe it is worthwhile to
vary the pedagogical implementation to provide frame
and structure for students’ independent work and not
leave all the regulatory responsibility to the student.
Pedagogical implementation that switches between
solo and group work provides not only variation but
also chances for SSRL in addition to SRL self-
regulated learning while minimizing the challenges
associated with certain types of implementation.

Dr. Hanna Jirvenoja

References
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Embedding SRL Practices in Online Graduate Courses
Dr. Michelle Taub — University of Central Florida

nline learning has become the new norm for

students due to our current global pandemic.

This has led to quickly turning face-to-face

courses into online ones. I currently teach
graduate-level courses online at UCF, which require
students to take an even more active role in their learn-
ing than in face-to-face classes. These courses are in
Learning Sciences and in Educational Psychology,
ranging from five students who engage in synchronous
discussion to 27 students who engage in asynchronous
discussions in an online discussion forum. Although
slightly different, there are always opportunities to fos-
ter planning, monitoring, and reflection; all components
of SRL (Pintrich, 2000; Winne & Hadwin, 1998, 2008;
Zimmerman & Schunk, 2011).

I foster planning in my courses, in the sense
that students are required to submit a research proposal,
which I believe serves as planning for their future goals
beyond the classroom. In addition, I include discussions
where students are required to generate their own
thought-provoking questions to weekly course readings.
This fosters metacognitive monitoring to ensure content
understanding as well as critical thinking of the papers
they are reading. This past summer semester, I assigned
a weekly reflection in my class on human development
and learning, which required students to reflect on that
week’s readings, and suggest an ideal methodology for
examining learning (or a learning-related process) with-
in a specific developmental group. This required stu-
dents to reflect on different kinds of methodologies and
their use across contexts.

In addition to specific SRL processes, I also
believe in fostering student agency (Bandura, 2001)
during online learning. Providing agency is beneficial
because it requires students to engage in active decision
-making in the course. In my courses, | allow students
to select from a list of readings, as opposed to requiring
them to read all of the assigned readings. I believe this
is advantageous because it allows students to select
their readings based on their own interests, which sus-
tains motivation.

However, as research indicates, students often
face challenges in self-regulating their learning. Stu-
dents are frequently accustomed to following an in-
structor’s specific guidelines (e.g., via a rubric) with a
main goal of receiving a desirable grade in the course
(i.e., performance goal oriented; Elliot & Murayama,
2008). Therefore, it has been challenging to encourage
students to ‘think outside the box’ instead of worrying
solely about their grade in the course.

I believe that even though it can seem cumber-
some to include components of SRL in a course, there

is empirical research that demon- B
strates students who are active, as i
opposed to passive learners
achieve greater learning outcomes
and demonstrate a higher motiva-
tion to learn (Azevedo et al.,
2018, 2019; Winne, 2018). In
addition, research shows provid- =
ing agency leads to better learn-
ing outcomes and greater affec- /
tive responses than providing "'
no agency at all (Taub et al,
2020). Therefore, I encourage N
educators to foster SRL, at least " -
to some capacity, if we want to Dr. Mlchelle Taub
provide students with a positive

online learning experience that ensures high sustained
levels of motivation during online learning.
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wenty years ago, before the
pandemic necessitated
global virtual learning, it
was rightly noted that the
Internet had become a place of
unique learning opportunities within
which learners and teachers engaged
in interaction, communication, and
collaboration (Burbules & Callis
ter, 2000).

Dr. Marie C. White These findings were based

in a context where participating in virtual learning
was a choice and not a requirement. Once schools
closed, increased demands for virtual learning
changed the nature of teaching quickly. Educators
and parents found themselves in situations that were
not ready to provide support for teachers and stu-
dents alike. Teachers, who are parents, shared with
me the impossibilities of stretching themselves be-
tween the learners in their homes and the learners in
their classrooms. Without exception, their self-
efficacy for filling multiple roles was shattered, and
they needed to set a resef button to strategically man-
age their new responsibilities.

My support group for educators has focused
on how to consider social and emotional learning
(SEL) needs when setting goals for tasks that require
strategies for fulfilling multiple, often competing,
roles. This strategic approach has caused us to focus
on how educators measure and calibrate self-efficacy
as they move through the process of teaching, learn-
ing, parenting, and managing everyday life experi-
ences. In the context of self-regulation, self- efficacy
and self-awareness are at the core of the success or
failure of all learning experiences. Linking self-
regulated learning (SRL) and SEL is a task for future
research, however, in order to provide support to
those who attend my group sessions, I decided to fo-
cus the participants on assessing their levels of self-
efficacy for each role, and calibrating their effective-
ness, with an emphasis on attaining proximal goals.
This method of intervention, when self-monitored,
was an effective strategy for educators who no long-
er had the defining lines between work and home,
and were suddenly thrust into the situation of virtual
teaching and learning.

SEL requires a strong emphasis on human

agency and self-regulated behaviors that are cyclical-
ly evaluated within the context of teaching, learning,
and parenting. Human agency has been the core of
social cognitive theory (Bandura, 1997), and a sig-
nificant part of how we are able to self-regulate to
manage the environment, personal challenges, and
our behavior (White, 2017; Zimmerman, 2013; Zim-
merman et al., 2017).

Teachers and parents, who are at the center of
the increasing demand and pressure to teach online,
are being challenged to rethink their underlying as-
sumptions about teaching and learning, and the roles
they take as educators and parents (Wiesenberg &
Stacey, 2008). My support group has focused on a
strategic approach to assess strengths and weakness-
es for doing a specific task, and accounting for the
significant changes in environmental factors.

Once members of the group attributed their
low self- efficacy to the significant changes in the
environment, and not their professional abilities,
their success at managing multiple roles increased,
and their stress level decreased. Consequently, the
participants in the group have begun to strategically
self-monitor their anxiety and frustrations, and better
manage the challenges of their environments while
maintaining a higher level of self-efficacy. The result
is a successful online collaboration with their stu-
dents while they maintain a strong presence in their
homes.
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Wilbert J. (Bill) McKeachie: The Only One Who Will Come To Mind
Dr. Héfer Bembenutty (Queens College, CUNY)

hen anyone thinks about student motivation,

cognition, self-regulation, test anxiety, and

learning to learn, undoubtedly, only one person ?

at once will come to mind. It would be like any-
one’s brains are wired or have a Pavlovian's classical conditioning expe-
rience. Likewise, when anyone thinks about an effective teacher, con- 5
siders how to improve and evaluate teaching and learning, uses the stu-
dents' rating of teachers or thinks about teaching tips, only one )
person will come to mind. Further, when anyone thinks to em- Prof. McKeachle & Dr. Bembenutty
ulate a humble, caring, simple, modest, unassuming, generous,
organized, respectful, and altruistic individual, one person will come to mind. When anyone thinks about a
dedicated husband, father, friend, teacher, motivator, innovator, mentor, pitcher, writer, veteran, researcher,
card player, chairperson, benefactor, pianist, singer, and self-regulated, one person will come to mind.

That person is Wilbert J. (Bill) McKeachie, el maestro de maestros (Bembenutty, 2008). He was a
Professor Emeritus of Psychology at the University of Michigan, where he received his PhD in 1949. He was
a president of the American Psychological Association (APA), the American Association of Higher Educa-
tion, the American Psychological Foundation, the Division of Educational Instruction and School Psycholo-
gy of the International Association of Applied Psychology, and APA’s Divisions 2 and 15. Professor
McKeachie served as chair of the Psychology Department at the University of Michigan from 1961 to 1971.
He received eight honorary degrees, the American Psychological Foundation Gold Medal for Lifetime Con-
tributions to Psychology, and the APA Presidential Citation for exemplary service to the academic and scien-
tific community. His classic book, McKeachie’s Teaching Tips: Strategies, Research, and Theory for College
and University Teachers, is now in its 14th edition, now co-authored with Marilla D. Svinicki.

Professor McKeachie gave to the psychology and educational communities many teaching tips. For
instance, he suggested ways to countdown for course preparation, how to meet a class for the first time, how
to make reading an active learning process, how to facilitate a class discussion, and how to make lectures
more effective. He also shared his view about how to assess, test, evaluate, provide effective feedback, assign
grades, motivate students, and teach culturally diverse students, He explained how to integrate technology
with teaching, and how to teach students to become more strategic and self-regulated learners.

Sadly, psychology and education lost one of their most respected members. Professor McKeachie
was loved by all individuals who met him and was very active in AERA and APA. Below are memoriams
from R. Eric Landrum and Jane Halonen, and a video of a symposium celebration of Professor McKeachie’s
life at the University of Michigan. Professor McKeachie is the only one who will come to mind.

Landrum, R. E., & Halonen, J. S. (2020). Wilbert (“Bill”’) James McKeachie (1921-2019). American
Psychologist, 75(4), 590-591. https://doi.org/10.1037/amp0000595

Halonen, J. S., & Landrum, R. E. (2020). In Memoriam: Wilbert J. McKeachie. Teaching of Psychology, 47
(1), 3-4. https://doi.org/10.1177/0098628319884476

McKeachie Symposium and Memorial Dinner, U-M LSA Department of Psychology https://Isa.umich.edu/
psych/people/memorials/mckeachie-symposium-and-memorial-dinner.html

Reference
Bembenutty, H. (2008). The teacher of teachers talks about learning to learn: An interview with Wilbert
(Bill) J. McKeachie. Teaching of Psychology, 35(4), 363-372. https://
doi.org/10.1080/00986280802390787
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Call for Nomination for the
Barry J. Zimmerman Award for OQutstanding Contributions

Purpose and Description

This annual award is being established to honor
mid-career and senior scholars who have made
significant contributions to the fields of studying
and self-regulated learning research. The focus
of the award is to recognize a researcher who
has developed a programmatic area of research
that has made a strong theoretical, empirical,
and applied impact on the field. Zimmerman is
among the most prolific and important figures in
the fields of studying and self-regulated learning
and is an AERA fellow. He is also one of the
founders of the Studying and Self-Regulated
Learning SIG.

Eligibility and Nomination Process

This award is open to any researcher who has
actively conducted research in studying and self-
regulated learning for a sustained period (i.e., at
least seven years) and has produced a strong rec-
ord of scholarly achievement. Membership in
AERA and the SSRL SIG are not criteria for
this award, but we do anticipate that many of the
nominations will come from the SIG and across
AERA.

To nominate someone please provide the contact
information for yourself and the nominee. The
chair will contact and inform nominees about
their nomination for the award and request con-
firmation of their acceptance of the nomination.
If they accept the nomination, their names will
be included in the pool of applicants to be re-
viewed by the committee.

After confirming his or her acceptance of the
nomination, he or she will submit (a) full aca-
demic CV, (b) electronic copies of up to three
peer-reviewed articles that the nominee per-
ceives as most representative of his or her larger
research program and scholarly contribution,
and (c) a personal statement (no more than 500
words) detailing the key themes of his or her re-
search agenda and overall impact on the field.

The nominator will also be asked to provide a
letter of support (no more than 1,000 words) de-
tailing the primary contributions and scholarly
impact of the nominee on the field of self-
regulated learning.

All nomination materials, including the nomina-
tion letter, the CV, the journal articles and the
personal statement, are submitted electronically
to Anastasia Kitsantas (akitsant@gmu.edu) by
November 20, 2020.

Recognition

The winner of the Barry J. Zimmerman Award
for Outstanding Contributions will be informed
via email by March 2021. The winner will be
officially recognized at the SSRL SIG business
meeting at AERA.

“Like” the SSRL SIG on Facebook!
https://www.facebook.com/groups/AERASSRL/

Check out the SIG website!
https://ssrlsig.org/



https://www.facebook.com/groups/AERASSRL/
https://ssrlsig.org
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‘ Graduate Student Committee Update |

As mentor of the SSRL SIG Graduate Student Committee (GSC), I am pleased to
announce the new chair and members of the GSC:

Chair: Joseph Tise, The Pennsylvania State University

Member: Elizabeth Cloude, University of Central Florida

Member: Kate Durham, Auburn University

Member: Ying Wang, The Pennsylvania State University

Joseph Tise is a Ph.D. candidate in the Educational Psychology program at [isasii /
Penn State. His research interests center around strategic processing and metacog- Joseh Tise
nition. His dissertation will harness daily-life methodology to examine post-secondary
students’ SRL strategy use within an authentic learning environment.

I look forward to working with this group as we continue and strengthen existing initiatives
and develop new initiatives to move the work of the GSC forward.

The purpose of the SSRL SIG GSC is to represent the voice, interests, and needs of graduate stu-
dents and to promote graduate students’ professional development within and beyond the SIG. If
you would like to become involved in the GSC, I encourage you to reach out to either myself
(djakefollmer@gmail.com) or Joseph (tise.joseph@gmail.com).

Finally, the GSC would like to sincerely thank all the faculty and students for their support
and important contributions to our different initiatives over this past year. We look forward to con-
tinued work and conversations with scholars and students over the next year.

- Dr. Jake Follmer

i

Graduate Student Research Award

Each year the SSRL SIG presents the Graduate Student Research Award to selected graduate students
who have completed exemplary research. The awardees are included in the regular program, and hon-
ored at the SIG business meeting. To be considered for this award, graduate students must be the first
authors of a proposal that has been accepted as an SSRL session at the annual meeting of AERA. Pa-
pers that are not selected for a Graduate Student Research Award are still considered for general ses-
sions sponsored by the SIG. Eligible applicants will be asked to send a copy of their proposal via email
to the Graduate Student Research Award Committee chair, Dr. Marie C. White,
(Marie.White(@gordon.edu).

Graduate Student Mentoring Program

In response to our winter call for applicants, 15 graduate students from 14 institutions spanning 3 coun-
tries applied to the SSRL SIG's graduate student mentoring program. In response to the growth of the
program, 14 of the aspirational mentors that students named agreed to serve as members. While the
AERA meeting was migrated to a digital format and then ultimately cancelled, students were paired
with mentors, and those who had the ability to do so engaged informally. All students who applied to
this year's program remain eligible to reapply next year, when we plan to deliver an enriched (and gam-
ified!) mentoring experience in Orlando in Spring 2021. Thanks to these mentors, and committee
members Stephen Aguilar, Nikki Lobczowski, Fernando Rodriguez, and Teya Rutherford for their re-
sponsiveness and flexibility as we worked to meet students' needs.

- Dr. Matthew Bernacki


djakefollmer@gmail.com
tise.joseph@gmail.com
Marie.White@gordon.edu
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rior to be-

ginning my
Ph.D. in Educational
Psychology and Pro-
7 gram Evaluation at

g » Old Dominion Uni-
Melissa Quackenbush versity, T served in
public education for twelve years in various roles
from classroom teacher and instructional technol-
ogy coach to the Director of Curriculum and As-
sistant Superintendent. In these various roles, |
came to see how human learning and growth were
often stunted by the educational systems responsi-
ble for supporting academic achievement and be-
liefs in the value of life-long learning.

As a third-year graduate student, I now have the
privilege of exploring these professional experi-
ences in my research of metacognition, self-
regulated learning (SRL), and teacher training. It
is my hope to support school systems to develop
greater institutional and organizational awareness
and implement strategies to connect both teachers
and students to the principles of SRL in order to
foster personalized, meaningful learning experi-
ences.

With the guidance and expertise of my
mentor, Dr. Linda Bol, I have had the opportunity

to contribute to a K-8 trauma-informed care pro-

Graduate Student Research Spotlight Series
My Beginnings as a Researcher in the Field of Self-Regulation of Learning

Melissa Quackenbush, Old Dominion University

gram evaluation with the United Way, The Up
Center, and Norfolk Public Schools. This experi-

ence has shown me that my experiences in educa-
tion have similar challenges regardless of state
lines. Additionally, my research interests have al-
lowed me to examine instructional strategies that
are effectively supporting gifted and talented, and
twice exceptional students’ self-efficacy and aca-
demic achievement. I am also relishing the oppor-
tunity to facilitate several undergraduate and grad-
uate courses in Education and Educational Psy-
chology, which provides me with a plethora of

questions for my future research in teacher train

ing.

As the next steps of my career in educa-
tion make themselves known, I look forward to
continuing my collaboration with Dr. Bol in ex-
amining calibration accuracy among pre-service
teachers. This line of research complements my
dissertation focus, which examines teacher SRL
knowledge and pedagogy in various training for-
mats. [ hope my research interests and endeavors
will support the productivity of the field of study-
ing and self-regulated learning and contribute to
healthy learning environments that support stu-
dents’ and teachers’ self-efficacy and motivation

for life-long learning.
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AMRI’

Lab Project: Math Intervention

Lab Spotlight: Drs. Mimi Bong and Sung-il Kim’s
Brain and Motivation Research Institute (hMRI)
at Korea University https://bmri.korea.ac.kr/english/index.html

Description and Purpose of the Lab

Led by Drs. Mimi Bong and Sung-il Kim at Korea Universi-
ty, the foremost mission of HMRI is to advance the theory
and knowledge of human motivation and emotion with a
particular interest in school-aged children and adolescents.
We conduct interdisciplinary research on motivation using
various designs and methods such as surveys, laboratory ex-
periments, field interventions, statistical modeling, and
/MRI studies (hence the abbreviation “AMRI”).

For the past 3 years, we have been implementing
an intervention in elementary school classrooms

to strengthen students’ competence beliefs in

math. The intervention involves both students and

parents. We found that students who participated

in the intervention reported stronger growth

mindset, gender-fair beliefs, and self-efficacy as

well as lower anxiety, while their parents reported

weaker gender-stereotypic beliefs and higher ex- Peek i

pectations for their child’s future success in math, "o the Math Intervention Program
compared to the students and parents in the con-

trol condition.

A Peek into the Sci

ence Intervention Pro

gram

Lab Project: Science Intervention

At bMRI, we also strive to enhance science
motivation of elementary school students
by implementing a utility value classroom
intervention. This intervention emphasizes
personal and communal utility of science in
popular non-STEM careers. After the inter-
vention, the students not only perceived
greater utility value in science but also ex-
pressed stronger interest, self-efficacy, ap-
preciation of the role of science, and will-
ingness to pursue STEM careers.



https://bmri.korea.ac.kr/english/index.html
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Lab Project: Achievement Goals, Perfor-
mance, and Self-Regulation

The type of achievement goal that students pursue
determines how they regulate their own learning
and performance. Unfortunately, the literature has
yet to agree on the achievement goal associated
with the most adaptive pattern of motivational reg-
ulation. We are currently investigating the cross-
cultural universality of achievement goal distinc-
tions and their effects on students’ motivation, per-
formance, and self-regulation, especially after ex-

periencing failure. Research Meeting with Dr. Martin Daumiller

Ph.D. Dissertation:
Metacognitive Awareness and Motivation

Accurate calibration of one’s current level of knowledge and the
desire to expand their understanding are critical ingredients of self-
regulated learning. An ongoing Ph.D. dissertation by Diane Dajung
Shin examines the role of incomplete information on college stu-
dents’ metacognitive awareness and motivation to attain further in-
formation. Findings from her experiments are expected to produce
novel insights into ways to design lessons that make students more
curious and excited.

Diane Dajung Shin

Faculty of AIMRI

Dr. Sung-il Kim, the immediate past Director of
bMRI, received his Ph.D. in Cognitive Psychology
from Utah State University. He conducts laboratory
experiments and fMRI studies to examine the func-
tion of curiosity and interest in learning. He is the
Associate Editor for Frontiers in Educational Psy-
chology and an editorial board member of Motivation
and Emotion. He is the past President of the Korean
Educational Psychology Association, Korean Society
for Cognitive Science, and Korean Mind, Brain, and
Education Society. Celebrating Teachers’ Day

Dr. Mimi Bong, the Director of AMRI, received her Ph.D. in Educational Psychology and
Technology from the University of Southern California. She studies adolescent motivation
and self-regulated learning with a focus on achievement goals and self-efficacy beliefs. She
is the past Associate Editor for the American Educational Research Journal and currently
serves on the editorial boards of AERA Open, Contemporary Educational Psychology, Edu-
cational Psychologist, and Learning and Individual Differences.
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2019 bMRI Year-End Party Graduate Students of AMRI

In the Ph.D. Program
Diane Dajung Shin (ABD); Hyun Ji Lee; Yoonah
Park; and Sungwha Kim

In the Master’s Program
Sungwha Kim; Seoyeon Julie Jung; Jiamin Low
Bein Lim; Seohee Park; and Dayeon Jeong

Recent Graduates of hJMRI
Dr. Yi Jiang @East China Normal University
Dr. Juyeon Song @Korea National University of Education
Dr. YoonKyung Chung @Inha University
Dr. Sun-Young Lee @Korea Educational Development Institute
Dr. Soong Koo Kwon @Dankook University
Dr. Iris Hyun Seon Ahn @Korea University Graduate School of Education
Dr. Minhye Lee @Michigan State University
Dr. Sun Kyung Lee @Samsung Electronics and Dr. Jeesoo Lee @University of Tiibingen
Dr. Minhye Lee @Daegu National University of Education

2018 AERA with a Self-Proclaimed Honorary bMRI 2019 AERA with a Former bMRI Member,
Member, Dr. Allan Wigfield Dr. Johnmarshall Reeve
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2020-2021 Executive Board and Chairperson Contact Information

Chairs

Senior: Pamela Ford Murphy (pamela.murphy@ashford.edu)
Junior: Jill Salisbury-Glennon (salisji@auburn.edu)

Program Chairs

Senior: Aubrey Whitehead (awhiteh6@gmu.edu)
Junior: Abraham Flanigan (abrahamflanigan@gmail.com)

Secretary/Newsletter

Senior: Aloysius Anyichie (aloy.anyichie@alumni.ubc.ca)
Junior: Robin Akawi (rakawi@sierracollege.edu)

Treasurers/Membership

Senior: Darolyn A. Flaggs (dflaggs@kennesaw.edu)
Junior: Gregory Callan (greg.callan@usu.edu)

Award Committee Chairs
Outstanding Poster Award

Roger Azevedo (roger.azevedo@ucf.edu)

Graduate Student Research Award
Marie C. White (Marie. White@gordon.edu)

Barry J. Zimmerman Award for Outstanding Contributions

Anastasia Kitsantas (akitsant@gmu.edu)

Contributors
Graduate Student Committee Chairs Historian Chairs

Co-Chair: Joseph Tise (tise.joseph@gmail.com) Amarilis Castillo (amarilisc@txstate.edu)
D. Jake Follmer (Mentor) (djakefollmer@gmail.com) Kate Durham (kzh0089@auburn.edu)

Graduate Student Mentoring Program Chair SSRL SIG Times Magazine Editor-in-Chief

Matthew Bernacki (mlb@unc.edu) Héfer Bembenutty

(hefer.bembenutty(@gc.cuny.edu)

Webmaster

Charles Raffaele (craffacle@gradcenter.cuny.edu)
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